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INTRODUCTION 

Strategic instructional materials (SIM) are increasingly viewed as vital supports for MAPEH learning because they translate curriculum 

competencies into clear, engaging, and performance-based activities that match the subject’s skills- and practice-oriented nature. In the K to 12 

curriculum, MAPEH, including Physical Education, emphasizes progressive skill development and competency-based learning, which requires 

well-aligned learning resources to help learners master expected outcomes (Department of Education, 2016). Beyond improving classroom 

engagement, SIM also play an important role in students’ academic performance because effective instructional materials help learners understand 

lessons more clearly, practice targeted competencies, and strengthen mastery of concepts and skills assessed in class. Recent evidence in MAPEH 

classrooms likewise indicates that the use of strategic instructional materials, especially those designed with multimedia features and validated 

content, can produce measurable gains in students’ MAPEH achievement compared with traditional instruction (Lucas & Morbo, 2025). Thus, 

SIM are not only valuable tools for facilitating instruction but also significant supports in improving learners’ academic performance in MAPEH. 

Academic performance of learners, in the context of basic education, refers to the observable and measurable outcomes of students' learning 

efforts, typically expressed through numerical grades, rubric-based scores, or competency-based ratings that reflect the extent to which learners 

have achieved the intended learning competencies (Department of Education, 2015). Within the K to 12 MAPEH curriculum, academic 

performance is not limited to written examinations; rather, it encompasses a holistic assessment framework that includes written work, performance 

tasks, and quarterly assessments that collectively measure both conceptual understanding and practical skill application (Department of Education, 

2015, DepEd Order No. 8, s. 2015). In Physical Education specifically, academic performance is demonstrated through learners' ability to execute 

movement patterns, apply fitness concepts, participate actively in individual and team activities, and reflect on personal health behaviors-all of 

which are assessed using rubrics and observation checklists (Department of Education, 2016; SHAPE America, 2014). A key feature of MAPEH 

assessment is its skill- and performance-based nature, meaning that learners do not simply recall facts but must demonstrate, perform, or produce 

evidence of learning (Andrade & Heritage, 2018). Consequently, academic performance in MAPEH is a multidimensional construct: it includes 

cognitive knowledge, psychomotor skills, and affective behaviors (Bloom et al., 1956; Airasian & Miranda, 2002). Because these dimensions 

require repeated practice, timely feedback, and appropriate learning scaffolds, the quality of instructional materials-such as SIM-directly influences 

how well learners can engage in meaningful practice and ultimately perform on graded tasks (Clark & Mayer, 2016). Thus, when this study 
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examines the relationship between SIM quality and academic performance, it refers specifically to learners' summative scores and performance-

task ratings in MAPEH that reflect their mastery of curriculum-aligned competencies. 

The study is important because improving SIM quality is a practical, school-based way to strengthen teaching effectiveness, learner 

engagement, and mastery especially when teachers face limited time and uneven access to ready-to-use materials. Research-based guidance on 

multimedia and instructional design highlights that well-designed learning materials can reduce confusion, support understanding, and improve 

learning by presenting content in ways that match how students process information (Clark & Mayer, 2016). In the same way, instructional design 

literature underscores that systematic development and evaluation of materials (e.g., alignment, usability, and learner fit) are essential to ensuring 

learning resources actually support performance outcomes rather than simply adding content (Reiser & Dempsey, 2021). 

The literature supports the expectation of a positive correlation between the quality of strategic instructional materials (SIM) and students’ 

academic performance in MAPEH: higher-quality materials tend to provide clearer explanations, better sequencing, and more meaningful practice, 

which can translate into stronger results. Multimedia learning research explains that students learn more effectively when words and visuals are 

organized and aligned with cognitive principles, strengthening comprehension and retention (Mayer, 2020). Empirical findings on instructional 

quality further show that classrooms characterized by stronger instructional clarity and support are associated with higher student achievement, 

reinforcing the assumption that better-quality instructional inputs are linked with better outcomes (Teig & Nilsen, 2022). 

Despite the growing use of strategic instructional materials (SIM) to support competency-based teaching in MAPEH, a clear research gap 

remains in terms of context-specific evidence on how the quality of SIM (relates to students’ academic performance at the school level. While 

national curriculum directions emphasize performance-based learning in MAPEH that requires well-aligned instructional resources, and recent 

studies report that SIM use can be associated with improved MAPEH outcomes, there is still limited empirical documentation focusing on Potungan 

National High School, Potungan District, Schools Division of Dapitan City. Specifically, prior work rarely measures SIM quality using explicit 

indicators and links these quality dimensions to learners’ actual MAPEH grades or performance tasks within this local setting, making it difficult 

for teachers and school leaders to identify which aspects of strategic instructional materials (SIM) quality most strongly predict achievement and 

what targeted improvements should be prioritized hence the need for the present study. 

 

METHODS 

This study employed a quantitative descriptive-correlational research design to determine the relationship between the perceived quality of 

strategic instructional materials and students' academic performance in MAPEH in Potungan District, Schools Division of Dapitan City, during 

School Year 2025-2026. The respondents were 257 junior high school students who participated in the study. The descriptive component was used 

to determine the level of quality of the strategic instructional materials and the level of academic performance, while the correlational component 

was used to test whether the perceived quality of the materials was significantly related to students' academic performance. 

Data were gathered using a structured questionnaire-checklist that measured the perceived quality of strategic instructional materials in terms 

of content, mechanics, organization, and overall package. Students' academic performance was measured using their MAPEH grades, categorized 

according to the DepEd grading descriptors. The instrument was administered with proper permission from school authorities and with due 

consideration for respondents' participation. The responses were encoded, checked, and analyzed using appropriate statistical procedures. 

Frequency count and percentage were used to describe the academic performance categories of the respondents. Weighted mean and standard 

deviation were used to determine the perceived level of quality of strategic instructional materials across the identified dimensions. Spearman 

Rank-Order Correlation Coefficient was used to test the relationship between the perceived quality of strategic instructional materials and academic 

performance in MAPEH at the 0.05 level of significance. 

 

RESULTS AND DISCUSSION 

Quality of Strategic Instructional Materials 

                    Table 1. Respondents’ perceived level of quality of strategic instructional materials in terms of content 

Descriptors AWV SD Description Interpretation 

All the instructions in the modules 

correspond with activities. 
4.04 0.802 Agree Very High 

Learning activities satisfy the stated 

objectives in enhancing the least mastered 

skills of learners in MAPEH. 

4.15 0.772 Agree Very High 

The module provides independent 

activities suited to the needs of its target 

users. 

3.80 0.827 Agree Very High 

Graphical and pictorial images are evident 

that encourage interactive participation 

among learners. 

3.99 0.795 Agree Very High 

Concepts are presented logically based on 

the needs and least-mastered 

competencies of learners in MAPEH. 

3.93 0.851 Agree Very High 

Overall 3.97 0.565 Agree Very High 

                    AWV = Average Weighted Value; SD = Standard Deviation. 
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Table 1 shows that the respondents perceived the quality of strategic instructional materials in terms of content as very high, with an overall 

mean/AWV of 3.97 and a standard deviation of 0.565. Among the indicators, the highest-rated item was “Learning activities satisfy the stated 

objectives in enhancing the least mastered skills of learners in MAPEH” with an AWV of 4.15 and SD of 0.772, interpreted as Very High. This 

was followed by “All the instructions in the modules correspond with activities” with an AWV of 4.04 and SD of 0.802, and “Graphical and 

pictorial images are evident that encourage interactive participation among learners” with an AWV of 3.99 and SD of 0.795, both also interpreted 

as Very High. On the other hand, the lowest-rated indicator was “The module provides independent activities suited to the needs of its target users” 

with an AWV of 3.80 and SD of 0.827, although it still fall within the Very High interpretation. Overall, the results indicate that all content 

indicators were positively assessed by the respondents. 

This shows that the strategic instructional materials were viewed as highly acceptable and effective in terms of content quality. This 

additionally shows that the materials were generally perceived as aligned with learning objectives, responsive to learners' least-mastered 

competencies, clear in instructional directions, and supportive of learner participation. The consistently high ratings across all indicators suggest 

that the content components of the materials were appropriate for classroom use and were seen as educationally relevant by the respondents. 

This points to the conclusion that well-developed instructional content can support better learning engagement and improve the usefulness of 

strategic instructional materials in addressing learners' academic needs. This further points to the conclusion that alignment between activities and 

objectives, logical presentation of concepts, and the inclusion of supportive visual elements strengthen the instructional value of learning materials. 

At the same time, the relatively lower mean for activities suited to target users offers the insight that there remains room to further improve the 

differentiation and learner-centeredness of the materials so they can better respond to varying student needs and levels of readiness. 

This finding is in agreement with Penuel et al. (2024), who emphasized that standards-aligned instructional materials are most effective when 

they rigorously address learning goals while also engaging diverse learner interests and needs. It is also in agreement with UNESCO (2024), which 

stressed that ensuring quality educational content, including teaching and learning materials, helps support learners and teachers and improves the 

delivery of inclusive and meaningful education. These studies affirm that instructional materials become more effective when their content is clear, 

relevant, aligned with objectives, and responsive to learners' characteristics and needs. 

 

                     Table 2. Respondents’ perceived level of quality of strategic instructional materials in terms of mechanics 

Descriptors AWV SD Description Interpretation 

The module contains relevant activities 

aligned with the lessons. 
4.04 0.863 Agree Very High 

All activities in the module provide 

practical and useful work in enhancing the 

least-mastered competencies of learners in 

MAPEH. 

4.00 0.873 Agree Very High 

All assigned tasks in the module develop 

creativity and resourcefulness among 

learners, especially in the preservation of 

their local knowledge in MAPEH. 

4.10 0.858 Agree Very High 

All lessons and activities provide relevant 

information for a better understanding of 

the identified least-mastered 

competencies in MAPEH. 

4.06 0.827 Agree Very High 

All activities conform to the concepts of 

teaching MAPEH. 
4.05 0.823 Agree Very High 

Overall 4.04 0.598 Agree Very High 

                    AWV = Average Weighted Value; SD = Standard Deviation. 

 

Table 2 reveals that the respondents perceived the quality of strategic instructional materials in terms of mechanics as very high, with an 

overall mean/AWV of 4.04 and a standard deviation of 0.598. The highest-rated item was “All assigned tasks in the module develop creativity and 

resourcefulness among learners, especially in the preservation of their local knowledge in MAPEH” with an AWV of 4.10 and SD of 0.858, 

interpreted as Very High. This was followed by “All lessons and activities provide relevant information for a better understanding of the identified 

least-mastered competencies in MAPEH” with an AWV of 4.06 and SD of 0.827, and “All activities conform to the concepts of teaching MAPEH” 

with an AWV of 4.05 and SD of 0.823, both likewise interpreted as Very High. The lowest-rated indicator was “All activities in the module provide 

practical and useful work in enhancing the least-mastered competencies of learners in MAPEH” with an AWV of 4.00 and SD of 0.873, though it 

still fall within the Very High interpretation. Overall, all indicators obtained consistently high ratings, showing strong respondent approval of the 

mechanics of the materials. 

This demonstrates that the strategic instructional materials were perceived as highly sound in terms of mechanics. This additionally 

demonstrates that the lessons, activities, and assigned tasks were seen as relevant, practical, aligned with MAPEH concepts, and capable of 

promoting learner creativity and resourcefulness. The consistently very high ratings suggest that the mechanical features of the materials 

contributed positively to their usability and instructional effectiveness. 

This conveys that well-constructed mechanics in instructional materials can strengthen classroom implementation because activities that are 

relevant, practical, and aligned with lesson goals are more likely to support learner understanding and participation. This further conveys that the 
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materials may help teachers address least-mastered competencies more effectively while also encouraging creativity and contextualized learning 

among students. At the same time, the slightly lower rating for practical and useful work highlights that further enhancement may still be made to 

ensure that all activities are even more responsive to learners' actual classroom needs. 

This result aligns with the Department of Education (2023), which states in its learning resource materials quality standards that instructional 

materials should be appropriate to delivery methods, contribute to the achievement of learning objectives, be aligned with objectives and standards, 

be appropriate to the proficiency level of target learners, and be logically sequenced. These standards are consistent with the table results showing 

that the materials were viewed as relevant, practical, and aligned with MAPEH instruction. This result is also in line with UNESCO (2024), which 

emphasized that quality educational content, including digital and analogue teaching materials, supports learners and teachers, and that 

participatory and collaborative pedagogies stimulate learning and creativity. This supports the high rating given to activities that develop creativity, 

resourcefulness, and better understanding of competencies. 

 

                    Table 3. Respondents’ perceived level of quality of strategic instructional materials in terms of organization 

Descriptors AWV SD Description Interpretation 

The module is designed based on the needs, and 

contexts of the learners. 
3.96 0.924 Agree Very High 

It is based on the MAPEH Curriculum Guide 

learning competencies which have least-

mastered by the learners. 

3.95 0.846 Agree Very High 

The module provides necessary drills and 

activities that help its users enhance their skills 

in MAPEH. 

4.13 0.794 Agree Very High 

It is arranged in the correct sequence based on 

the identified least-mastered competencies of 

learners in MAPEH. 

3.96 0.838 Agree Very High 

It provides varied activities to sustain interest 

of its users as to learning MAPEH. 
3.97 0.856 Agree Very High 

Overall 3.98 0.633 Agree Very High 

                    AWV = Average Weighted Value; SD = Standard Deviation. 

 

Table 3 shows that the respondents perceived the quality of strategic instructional materials in terms of organization as very high, with an 

overall mean/AWV of 3.98 and a standard deviation of 0.633. Among the indicators, the highest-rated item was “The module provides necessary 

drills and activities that help its users enhance their skills in MAPEH” with an AWV of 4.13 and SD of 0.794, interpreted as Very High. This was 

followed by “It provides varied activities to sustain interest of its users as to learning MAPEH” with an AWV of 3.97 and SD of 0.856, and both 

“The module is designed based on the needs and contexts of the learners” and “It is arranged in the correct sequence based on the identified least-

mastered competencies of learners in MAPEH” with an AWV of 3.96. The lowest-rated item was “It is based on the MAPEH Curriculum Guide 

learning competencies which have least-mastered by the learners” with an AWV of 3.95 and SD of 0.846, although it still fall under the Very High 

interpretation. These results indicate that all indicators of organization were favorably assessed by the respondents. 

It means that the strategic instructional materials were perceived as highly organized and systematically arranged. It means further that the 

modules were seen as learner-centered, properly sequenced, curriculum-based, and enriched with drills and varied activities that support skill 

development and sustain learner interest. The consistently high ratings suggest that the organizational structure of the materials contributed 

positively to their clarity and usability. 

It implies that well-organized instructional materials can make learning more meaningful because properly sequenced and learner-responsive 

content helps students follow lessons more clearly and engage more actively. It implies further that aligning modules with learner needs, context, 

and least-mastered competencies can strengthen the effectiveness of instruction in MAPEH. At the same time, the slightly lower rating for 

curriculum-guide alignment implies that continuous review may still be needed to ensure even stronger correspondence between module 

organization and prescribed learning competencies. 

This interpretation is supported by the Department of Education (2020), which states that learning resources should be developed based on 

results of needs analysis, content review, and evaluation, showing that organized materials must respond to learner needs and curriculum 

requirements. It is further supported by UNESCO (2025), which explains that quality learning depends on how learners engage with and make 

sense of what they learn, suggesting that well-structured and relevant instructional materials help promote meaningful learning. This interpretation 

is also supported by the DepEd contextualized learning resource guidelines, which describe modules as resources that present course materials in 

a logical and sequential order, guiding learners through content and assessment. 

 

                    Table 4. Respondents’ perceived level of quality of strategic instructional materials in terms of overall package 

Descriptors AWV SD Description Interpretation 

The discussions and instructions are easy to 

understand as they are simplified based on 

the needs of the learners. 

4.05 0.882 Agree Very High 

https://doi.org/10.65150/EP-jmrr/V2E6/2026-02
https://creativecommons.org/licenses/by/4.0/


J. Manag. Res. Rev. 02(06)2026, PP-353-362, DOI: 10.65150/EP-jmrr/V2E6/2026-02 

License: This is an open access article under the CC BY 4.0 license: https://creativecommons.org/licenses/by/4.0/  
Corresponding Author: Leo C. Naparota, PhD                                                                                                   Page 357 | 362 

Descriptors AWV SD Description Interpretation 

Provides knowledge and skill in learning 

MAPEH specifically on the identified 

competencies. 

4.09 0.841 Agree Very High 

Encourages creative and critical thinking 

towards understanding MAPEH. 
4.04 0.920 Agree Very High 

Serves as an instructional tool to enhance 

the least mastered skills of the learners in 

MAPEH. 

3.93 0.914 Agree Very High 

Helps facilitate lesson presentation, 

especially in learning MAPEH. 
4.11 0.899 Agree Very High 

Overall 4.03 0.689 Agree Very High 

                    AWV = Average Weighted Value; SD = Standard Deviation. 

 

Table 4 shows that the respondents perceived the quality of strategic instructional materials in terms of overall package as Very High, with 

an overall mean/AWV of 4.03 and a standard deviation of 0.689. Among the indicators, the highest-rated item was “Helps facilitate the lesson 

presentation, especially in learning MAPEH” with an AWV of 4.11 and SD of 0.899, followed by “Provides knowledge and skill in learning 

MAPEH specifically on the identified competencies” with an AWV of 4.09 and SD of 0.841. The indicators “The discussions and instructions are 

easy to understand as they are simplified based on the needs of the learners” and “Encourages creative and critical thinking towards understanding 

MAPEH” also received high ratings, with AWVs of 4.05 and 4.04, respectively. Meanwhile, the lowest-rated item was “Serves as an instructional 

tool to enhance the least mastered skills of the learners in MAPEH” with an AWV of 3.93 and SD of 0.914, although it still fall within the Very 

High interpretation. These results indicate that all indicators under the overall package were favorably evaluated by the respondents. It means that 

the strategic instructional materials were generally perceived as highly effective and acceptable in their overall package. 

This additionally shows that the materials were viewed as understandable, competency-based, supportive of lesson presentation, and capable 

of promoting both knowledge acquisition and higher-order thinking. The consistently very high ratings suggest that the overall design and 

presentation of the materials made them useful and appropriate for MAPEH instruction. 

This points to the idea that when instructional materials are clear, simplified, and aligned with learner needs and competencies, they become 

more useful in supporting classroom instruction and student learning. This also points to the idea that well-packaged materials can help teachers 

present lessons more effectively while also supporting learners' understanding, skill development, and creative and critical thinking. However, the 

slightly lower mean for enhancing least-mastered skills offers the insight that refinement may still be needed so that materials can respond even 

more strongly to specific learning gaps of students. 

This result aligns with the Department of Education (2020), which states that learning resources should be learner-centered, inclusive, 

responsive, relevant, and contextualized, and that they serve as learning toolkits where procedures, instructions, and other details are provided to 

aid the learning process. This result is also consistent with UNESCO (2024), which emphasizes that educational materials provide structured 

content that supports teachers and learners in achieving educational goals and fostering critical thinking skills. These sources support the present 

result that the overall package of the strategic instructional materials was perceived as very high because the materials were seen as clear, facilitative 

of lessons, competency-focused, and supportive of thinking skills. 

 

         Table 5. Summary of the respondents’ perceived level of quality of strategic instructional materials 

Descriptors Mean SD Description Interpretation 

Content 3.97 0.565 Agree Very High 

Mechanics 4.04 0.598 Agree Very High 

Organization 3.98 0.633 Agree Very High 

Overall Package 4.03 0.689 Agree Very High 

Overall  4.01 0.531 Agree Very High 

         SD = Standard Deviation. 

 

Table 5 shows that the respondents perceived the overall quality of strategic instructional materials as very high, with an overall mean of 4.01 

and a standard deviation of 0.531. Among the four dimensions, Mechanics obtained the highest mean of 4.04 with an SD of 0.598, followed closely 

by Overall Package with a mean of 4.03 and SD of 0.689. Organization ranked third with a mean of 3.98 and SD of 0.633, while Content registered 

the lowest mean of 3.97 and SD of 0.565. Despite slight differences in rank, all dimensions were described as Agree and interpreted as Very High, 

indicating consistently favorable evaluations across all aspects of the strategic instructional materials. 

This establishes that the strategic instructional materials were generally perceived by the respondents as highly acceptable, well-prepared, and 

instructionally sound. This further establishes that the materials demonstrated strength in mechanics, overall presentation, organization, and 

content, suggesting that they were suitable for classroom use and responsive to the learning needs of students. The very high overall mean reflects 

a strong level of confidence among the respondents in the quality of the materials provided. 

This conveys that high-quality strategic instructional materials can serve as effective supports for teaching and learning, especially when they 

are clear, organized, learner-centered, and instructionally relevant. This further conveys that the strong ratings across all dimensions may contribute 

to better lesson delivery, improved learner engagement, and more meaningful acquisition of knowledge and skills in MAPEH. At the same time, 
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the slightly lower mean for content serves as an indication that while the materials were already rated very high, there is still room to strengthen 

content enrichment and alignment to learners' specific needs and least-mastered competencies. 

This finding is corroborated by the Department of Education (2020), which emphasizes that learning resources in basic education should be 

learner-centered, inclusive, responsive, relevant, and contextualized, qualities that are consistent with the very high ratings obtained by the strategic 

instructional materials. This finding is further corroborated by UNESCO (2024), which states that ensuring quality educational content, including 

curricula and teaching and learning materials, supports learners and teachers and strengthens meaningful educational delivery. In addition, 

UNESCO explains that educational materials provide structured content that helps teachers and learners achieve educational goals and foster 

critical thinking, which aligns with the respondents' very high assessment of the materials' mechanics, organization, content, and overall package. 

 

Respondents' Level of Academic Performance 

         Table 6. Respondents’ level of academic performance 

 Frequency Percent Mean SD Interpretation 

Fairly Satisfactory 2 0.80    

Satisfactory 28 10.90    

Very Satisfactory 115 44.70   Outstanding 

Outstanding 112 43.60 4.31 0.693  

Total 257 100.00    

 

Table 6 shows that among the 257 respondents, 115 or 44.70% were classified as Very Satisfactory, while 112 or 43.60% were classified as 

Outstanding. A smaller proportion, 28 or 10.90%, obtained a Satisfactory rating, and only 2 or 0.80% fall under Fairly Satisfactory. The table 

further shows an overall mean of 4.31 with a standard deviation of 0.693, interpreted as Outstanding. These findings indicate that the great majority 

of the respondents performed at the upper academic levels, with very few falling in the lower performance categories. The performance levels 

used in the table are also consistent with DepEd’s K to 12 grading descriptors, where Outstanding = 90-100, Very Satisfactory = 85-89, Satisfactory 

= 80-84, and Fairly Satisfactory = 75-79. 

This demonstrates that the respondents generally demonstrated high academic performance, as reflected in the overall mean interpreted as 

Outstanding. This further demonstrates that most of the learners were able to meet, and in many cases exceed, the expected academic standards, 

since nearly all respondents belonged to the Very Satisfactory and Outstanding categories. This suggests that the student group, as a whole, 

manifested a strong level of academic achievement. 

This reflects that the respondents possessed a generally favorable academic standing, which may reflect effective learning engagement, 

adequate instructional support, and the capacity to perform well in school tasks. This further reflects that because the largest proportions were 

concentrated in the Very Satisfactory and Outstanding categories, the learners may have benefited from instructional conditions that supported 

achievement and mastery. At the same time, the small number of respondents in the Satisfactory and Fairly Satisfactory groups indicates that some 

students may still require targeted academic assistance to help them move toward higher performance levels. UNESCO's 2023 GEM Report also 

notes that when educational tools and learning supports are appropriately used, they can contribute to stronger learning gains and improved student 

progress. 

This outcome is in line with UNESCO (2023), which reported that appropriate educational tools and personalized learning supports can 

improve some types of learning and generate measurable learning gains for students. This outcome is also in line with Irambona (2023), who found 

that instructional materials affect learners' achievement, indicating that effective teaching resources are linked with better academic outcomes. 

These studies support the present result that the respondents' academic performance was generally high, as most of them were classified as Very 

Satisfactory and Outstanding. 

 

Relationship between the Quality of Strategic Instructional Materials and Academic Performance in MAPEH 

  Table 7. Test of the relationship between the perceived level of the quality of strategic instructional materials and level of academic     

  performance in MAPEH 

Variables Variables Academic Performance 

Content Correlation Coefficient -0.073 

Content Sig.(2-tailed) 0.241 

Content N 257 

Mechanics Correlation Coefficient -0.024 

Mechanics Sig.(2-tailed) 0.704 

Mechanics N 257 

Organization Correlation Coefficient -0.065 

Organization Sig.(2-tailed) 0.303 

Organization N 257 

Overall Package Correlation Coefficient -0.063 

Overall Package Sig.(2-tailed) 0.311 

Overall Package N 257 
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Variables Variables Academic Performance 

Quality of Strategic Instructional Materials Correlation Coefficient -0.079 

Quality of Strategic Instructional Materials Sig.(2-tailed) 0.206 

Quality of Strategic Instructional Materials N 257 

 *Correlation is significant at the 0.05 level. 

 

Table 7 shows that the relationship between the respondents’ perceived quality of strategic instructional materials and academic performance 

in MAPEH was not significant across all dimensions. In terms of content, the correlation coefficient was -0.073 with a p-value of 0.241; for 

mechanics, the correlation coefficient was -0.024 with a p-value of 0.704; for organization, the correlation coefficient was -0.065 with a p-value 

of 0.303; and for overall package, the correlation coefficient was -0.063 with a p-value of 0.311. Likewise, the overall relationship between the 

quality of strategic instructional materials and academic performance yielded a correlation coefficient of -0.079 with a p-value of 0.206, which is 

higher than the 0.05 level of significance. These findings indicate that although the correlations were slightly negative, they were all very weak 

and not statistically significant, meaning that perceived quality of the strategic instructional materials was not associated with differences in 

academic performance in MAPEH in this sample. It means that the respondents’ perceived quality of strategic instructional materials did not have 

a statistically significant relationship with their academic performance in MAPEH. 

This additionally demonstrates that higher or lower ratings of the materials in terms of content, mechanics, organization, overall package, and 

overall quality were not accompanied by meaningful changes in academic performance. Thus, the academic performance of the respondents may 

have been influenced more strongly by other factors beyond their perceived evaluation of the strategic instructional materials. 

This conveys that even when instructional materials are perceived as high in quality, such perception alone may not be enough to produce 

measurable differences in academic performance. This further conveys that academic achievement in MAPEH may also depend on other variables 

such as learner motivation, study habits, teacher support, classroom environment, prior knowledge, and engagement. UNESCO has noted that 

technology and educational resources can improve learning in some contexts, but their effects are not automatic and depend on how they are used 

within teaching and learning processes. 

This result runs counter to the study by Ikram et al. (2023), which found that dimensions of education quality, including instructional materials, 

were positively associated with student-related outcomes. Similarly, UNESCO (2023) reported that some forms of educational technology and 

access to learning resources can improve learning in certain contexts. However, this result is consistent with UNESCO (2023), which cautioned 

that the effects of learning resources are context-dependent and do not automatically translate into better achievement merely by their presence or 

perceived quality. In this study, the nonsignificant relationship suggests that while the strategic instructional materials were rated high, academic 

performance may have been shaped by a wider set of interacting factors rather than by perceived material quality alone. 

 

DISCUSSION  

 The findings of the study reveal that the strategic instructional materials used in MAPEH were perceived by the respondents as very 

high in quality in terms of content, mechanics, organization, and overall package. This suggests that the materials were generally clear, relevant, 

organized, learner-centered, and aligned with the least-mastered competencies in MAPEH. Among the dimensions, mechanics obtained the 

highest mean, indicating that students found the activities, tasks, and lesson components practical, useful, and supportive of creativity and 

resourcefulness. This is important because MAPEH requires not only conceptual understanding but also active participation, skill execution, and 

performance-based learning. The high ratings imply that the SIM were useful tools in facilitating instruction, sustaining learners’ interest, and 

guiding students toward better understanding of MAPEH lessons. However, the slightly lower rating in content suggests that although the materials 

were already highly acceptable, further enhancement may still be needed in making the activities more differentiated and responsive to the varied 

needs, readiness levels, and learning gaps of students.  

 The study also found that students’ academic performance in MAPEH was generally outstanding, with most respondents belonging to 

the Very Satisfactory and Outstanding categories. This indicates that the learners demonstrated strong mastery of MAPEH competencies and 

were able to meet or exceed the expected academic standards. Such performance may reflect the combined influence of instructional support, 

teacher facilitation, learner engagement, classroom activities, and the use of appropriate learning resources. Since MAPEH involves cognitive, 

psychomotor, and affective domains, the high academic performance of students may also suggest that learners were able to participate actively 

in both written and performance-based tasks. Nevertheless, the presence of a small number of students in the Satisfactory and Fairly Satisfactory 

categories implies that targeted support is still needed for learners who may require remediation, guided practice, or more individualized 

instructional assistance.  

 However, the test of relationship showed that the perceived quality of strategic instructional materials had no significant relationship 

with students’ academic performance in MAPEH. The overall correlation was very weak and negative, and the p-value was greater than the 0.05 

level of significance. Therefore, the null hypothesis is accepted. This means that although the SIM were rated very high and the students performed 

well academically, the quality of the materials alone did not significantly explain students’ academic performance. This implies that students’ 

achievement in MAPEH may be influenced by other factors aside from the perceived quality of instructional materials, such as teaching strategies, 

learner motivation, study habits, prior knowledge, home support, classroom environment, feedback, and actual student engagement during 

performance-based activities. The result further suggests that instructional materials, even when well-designed, may not automatically lead to 
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higher academic performance unless they are effectively implemented through meaningful teacher guidance, active student participation, and 

continuous assessment.  

 Overall, the findings emphasize that strategic instructional materials remain valuable instructional supports in MAPEH, but their 

effectiveness depends on how they are used within the teaching-learning process. The very high evaluation of the SIM confirms their usefulness 

in organizing lessons, facilitating instruction, and supporting learner participation. However, the nonsignificant relationship with academic 

performance highlights the need to view student achievement as a multidimensional outcome shaped by several interacting factors. Thus, MAPEH 

teachers should continue improving and contextualizing SIM while also strengthening differentiated instruction, guided practice, performance-

based assessment, learner motivation, and feedback mechanisms. Future studies may include additional variables to better explain academic 

performance and determine which instructional, learner-related, and environmental factors most strongly contribute to achievement in MAPEH. 

 

CONCLUSION 

The study concluded that the strategic instructional materials used in MAPEH in Potungan District were perceived by the respondents as very 

high in quality, particularly in mechanics, overall package, organization, and content. The respondents also demonstrated generally high academic 

performance, with the overall result interpreted as Outstanding and with most students falling under the Very Satisfactory and Outstanding 

categories. 

However, the findings showed no significant relationship between the perceived quality of strategic instructional materials and students’ 

academic performance in MAPEH. This indicates that while the materials were highly rated and useful as instructional supports, academic 

performance may also be shaped by other learner, teacher, family, and classroom factors that were not covered in the study. 

Based on these findings, DepEd officials and school heads may continue supporting the development, validation, and contextualization of 

strategic instructional materials, while MAPEH teachers may strengthen their use through differentiated activities, guided practice, and 

performance-based assessment. Students are encouraged to use the materials actively, and future researchers may examine additional variables 

such as teaching style, learner motivation, home support, prior knowledge, and classroom engagement to better explain MAPEH achievement. 
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